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Today, higher education student affairs professionals are charged to understand the challenges and needs of a diverse student body. These professionals must also prepare a diverse group of students for the inevitable transition to career fields in life after their higher education experience. In turn, college career development programs now exist to assist students not only to develop their academic talents and transferrable skill sets during college, but also to prepare them for life after this transition (National Career Development Association, 2013). Today the National Career Development Association (NCDA) offers specific training to prepare higher education professionals as certified Career Development Facilitators. Current student affairs professionals who possess this certification demonstrate mastery in 12 core competencies to assisting individuals with transition from school to work or between career fields (NCDA, 2013).
Higher education professionals must seek to further understand the challenges that certain student populations experience during college to best prepare them for lifelong success as professionals in a volatile economy and competitive job market. Savickas et al. (2009) suggest competition in the contemporary job markets is exacerbated by the globalization of economies and rapid advances in information technology. In turn, it is of enhanced importance to understand how athletes navigate processes of career development throughout their higher education experience and how student affairs professionals can best prepare these individuals for impending challenges as they transition to the work force.

[bookmark: _bookmark397]CAMPUS  ENGAGEMENT AND  CAREER  DEVELOPMENT PROCESSES
Reason, Terenzini, and Domingo (2006) posit the college years are vitally important to processes of career development. The authors suggest students experience significant periods of cognitive and social development as  they engage with the college environment. Consistently, research suggests that many students face multidimensional adjustment processes as they cognitively adjust to the rigor of college work, emotionally discover a new sense of identity, and psychosocially establish peer groups (Keup, 2007; Kidwell, 2005; Reason et al., 2006). Furthermore, Gaston-Gayles and Hu (2009) suggest athletes, a population nested within the general higher education student body, face unique challenges that influence their holistic development potential during college. In turn, Gaston-Gayles and Hu (2009) posit the level to which undergraduate students engage in educationally sound activities influences career readiness (i.e., identification with roles outside of sports and ability to transfer skill sets in college to the work force). Regardless of student group affiliation, higher education literature suggests universities need to support students via holistic campus-wide career development programming to lay the groundwork for long-term career success (Baille & Danish, 1992; Keup, 2007; Kidwell, 2005).

Considering students face multifaceted challenges during their higher education experience, scholars continue to the note the importance of student engagement to future career preparation. Jordan and Denison (1990) suggest engagement outside of the confines of the classroom can best prepare students for life after college in career fields as they are able to encounter and explore diverse career alternatives via experiential learning. Donahue (2004) and Reason et al. (2006) further support this notion and add that experiential exercises outside the classroom (i.e., practicum and experiential learning assignments) can help students to develop a sense of community and enhance consideration of diverse career alternatives. Such experiential learning activities enable students to develop interpersonal connections and network with potential employers early in their higher education experience. Overall, engagement outside of the classroom is viewed as beneficial to career exploration as students explore viable career alternatives outside of typical environments.

CAREER  DEVELOPMENT AS  AN  EVOLUTIONARY PRO-CESS
[bookmark: _bookmark398]Contemporary college career development practitioners continue to reflect Baldwin and Blackburn’s (1981) foundational position that career development programming must be viewed as a process rather than an isolated program or experience. This framework is acknowledged today as a best practice in the field of higher education and career development (NCDA, 2013). While career development theorists differ in specific approaches to career development, findings generally support the notion that career development is a dynamic, psychosocial process  rather than a static phase of life (Baldwin & Black, 1981; Hall & Nougaim, 1968; Osborn, Howard, & Leierer, 2007; Savickas, 2002, 2005). Since career development is a very individualized construct, career development programs and interventions are complex (Baldwin & Blackburn, 1981). Overall career development literature suggests career programming must consider the needs and interests of a diverse student population in order to be effective (Baldwin & Blackburn, 1981; Hall & Nougaim, 1968; Osborn et al., 2007). In turn, the National Career Development Association continues to consider this foundational literature and philosophy of career development being an evolutionary process as it presents guiding competencies and benchmarks for contemporary career programming (NCDA, 2013).

Contemporary Literature  on  Career Development Programs
Today scholars continue to grapple with how to best implement career programs across the higher education experience. In turn, best practices in career program delivery continue to be a highly debated issue in the current literature. Reese and Miller (2006) suggest that highly structured career development programs best reach diverse undergraduate populations. To assess the effects of specific programming designed to promote career decision- making efficacy, Reese and Miller (2006) studied a group of 30 undergraduate students enrolled in an introductory career development course. The results demonstrated that athletes who took the course perceived they had a higher level of career decisiveness, specifically with respect to setting career goals and creating a career trajectory plan. Similarly, Davis and Horne (1986) and Garis and Niles (1990) suggest that career courses enhance the educational experience and the transition from higher education to careers. Garis and Niles (1990) demonstrate students’ desire for career development programming that is highly structured and intentional. Davis and Horne (1986) similarly demonstrate in a study on undergraduate students at four-year institutions that highly structured programming best prepares students for impending transitions to career fields. Clearly, undergraduate athletes reveal throughout these studies that intentional and structured career development programs are beneficial to their transition to life after college.
STAKEHOLDER PERSPECTIVE
Best Practices in  Career Transitions
Kelli Richards is a career development coordinator and academic advisor for Division I athletes at the University of Wisconsin, Madison. A former Division I college volleyball player at Northwestern University, she earned an undergraduate degree in human development and psychological services and a master’s of education degree in counseling psychology from Wisconsin. She currently works with the Peer Mentorship and Freshmen Experience components of a formalized four-year athlete career development curriculum nested within the Badger Life Skills Academy.


Reflecting on her experiences with athletes, Kelli discusses the importance of college student affairs professionals taking a holistic approach to the development of athletes as they transition from high school to college and college to career fields. She notes athletes often come to campus unaware of the many career resources available to them. Kelli views her primary role as a career development coordinator in athletics as assisting athletes with processes of career exploration, choice, and preparation for a lifetime of success after sport. She highlights the Badger Life Skills Academy as a crucial program to foster personal development and career decision-making skills over the course of the college experience. As well, she notes that maintaining athletic eligibility is a reality professionals in her field must be cognizant of as they advise athletes, but this approach cannot be the sole focus of decision-making processes. Kelli feels her foundational training as a student affairs and certified Career Development Facilitator enables her to assist students to develop a holistic action plan for success during college as well as in their aspiring career fields.


[bookmark: _bookmark399]Building on this growing trend to develop intentional career programming, a study conducted by the National Association of College and Employers in 1998 concludes more than half of the four-year institutions surveyed support formal career development courses (Collins, 1998). According to Collin’s research, this number continues to increase as faculty and administrators provide career development program opportunities in the form of courses for credit. As students demonstrate a need and desire for intentional career development programming, higher education student affairs practitioners must continue to develop and sustain such programming.

Career Theory
When focusing on how to design career development programming, the theoretical contributions of John Holland often guide higher education programmatic decisions. Holland (1997) draws a clear connection between one’s personality and environment. His theoretical framework continues to be regarded as one of the most influential in the field of career counseling. Holland’s theory is manifested in a career assessment tool that enables students to understand individual interests and obtain career clarity through categorization of strengths and weaknesses, as well as likes and dislikes. Gottfredson (1981) notes that while Holland’s assessment tool is commonly used in organizational behavior disciplines, this framework and assessment tool is also beneficial to students during their higher educational experience. He further posits this tool enables students to reflect on strengths and weaknesses and to understand how their skill set fits certain majors and career fields. Many student affairs practitioners draw on this tool as they create and implement career development programming for students. However, this tool is not tailored to specific needs of diverse populations, namely, athletes. In addition, this tool is considered outdated according to Savickas’s (2002) Career Construction Theory, in which students should not be classified into categories; rather, they should be seen as consistently growing and acquiring new tools in response to life experiences.
[bookmark: _bookmark400]Additional research discussing career development as an evolutionary process notes the importance for students to develop self-efficacy or confidence in career decision making during their college experience. Paulson and Betz (2004) studied 627 undergraduate students measuring six variables of confidence. The findings revealed that low levels of confidence in career decision making among students can be tied to low levels of confidence in academic skills acquired during their educational process (Taylor & Betz, 1983). Paulson and Betz (2004) posit students who develop poor self-esteem in the classroom due to academic defeat can continue to experience difficulty with respect to career confidence in career decision-making processes (i.e., career decision exploration, choice, and preparation). Therefore, it is of heightened importance to engage students in career development skill set acquisition from the foundational first year and throughout their college years. Student engagement is not only related to academic-related endeavors but also career-related activities to enhance self-esteem; confidence is paramount to facilitate the multistage career decision-making process.
Overall, college students are placed in an environment that lends itself to development and change. The higher education experience is often referred to as a time of intense adaptation, life change, and a need to overcome challenges (Keup, 2007; Kidwell, 2005; Reason et al., 2006). Moreover, as students navigate this new environment and adapt to life experiences, they garner foundational transferrable skills for success in life after college. However, intentional career programming is also needed to guide students. In turn, it is beneficial for student affairs practitioners who work with diverse student groups to design career development programming while considering the multifaceted development that takes place during the college experience and the evolutionary process of career development (Baldwin & Blackburn, 1981; Hall & Nougaim, 1968; Osborn et al., 2007; Savickas, 2002).

CONTEMPORARY COLLEGE  ATHLETES  AND  CAREER TRANSITIONS
For certain population subsets, namely, athletes, career transitions take on additional meaning. As athletes approach this transition from higher education to career fields, they also face an inevitable end to the college athletic experience. For many, nearing the end of one’s athletic career further complicates the impending transition to life after sport. According to the NCAA’s most recent study on the estimated probability of athletes pursuing professional sports, on average less than 3% of athletes who participate in college sports will eventually pursue professional careers in their sport (NCAA, 2011). Regardless of participation in intercollegiate athletics, the transition from college to the real world is viewed as both difficult and transformational for young adults (Harrison & Lawrence, 2004).

THE COLLEGE ATHLETE  EXPERIENCE
For many students, college is a frightening and overwhelming experience, full of challenges and change. Kidwell (2005) notes that all college students must study for college-level exams, live away from home, and create new  social networks. However, researchers who focus on the athlete population argue athletes’ experiences in college are different from the experiences of nonathletes (Howard-Hamilton & Watt, 2001). Such challenges are posited to separate athletes from general population students. These include: the internal need to balance roles as student and athlete (Adler & Adler, 1987); a psychosocial affinity to identify with athletic roles (Adler & Adler, 1987); external feelings of isolation from the student body and faculty (Broughton & Neyer, 2001); and external pressure to maintain athletic eligibility in the big-business college sports environment at the expense of academic goals (Lapchick, 2006).

[bookmark: _bookmark401]CASE STUDY

Toward  an Understanding  of College  Athlete  Career Construction Processes
Researchers highlight college athletes, a specific subset of individuals nested within the general student body, who face additional challenges with respect to constructing meaningful career plans. As such, this qualitative case study employed a multiple semistructure interview method to explore the life experiences of 29 senior athletes at a large midwestern university. Framed from a constructivist epistemology, findings of this phenomenological study were guided by Savickas’s (2005) Career Construction Theory. Personal narratives were collected via 29 semistructured individual interviews and analyzed by employing pattern and process coding techniques to develop cognitive mind maps for each participant. Collectively these cognitive mind maps illustrated how athletes construct individual career paths and engage in career decision-making processes during their higher education experience.
The findings demonstrated that all of the participants in this case study viewed undergraduate academic major choice as a fundamental component of career choice and preparation. For example, participants discussed the importance of an academic major to provide transferrable skill sets to career fields in life after sport. In addition,  this case study confirmed previous findings in athlete development literature centering on themes of role conflict (Adler & Adler, 1987) and athletic eligibility concerns (Case, Greer, & Brown, 1987; Fountain & Finley, 2009, 2011). First, participants stated they faced an internal psychosocial struggle to balance the dual roles of student and athlete during their higher education experience. This role conflict was most prevalent with individuals who participated in the revenue-generating sports of football, as well as men’s hockey and basketball. Second, 59% of athlete participants discussed eligibility and time constraints during college limited their ability to fully engage in career construction process. Participants also discussed their difficulty in choosing academic majors that not only assisted with eligibility but also directly related to future career aspirations, and engaging in campus-wide career preparation programs. Likewise, participants noted the time commitment of Division I athletics was a primary reason to pursue less labor-and time-intensive majors and thus rely solely on athletic department career support.
Findings from this case study also confirm previous studies that suggest the time commitment of Division I athletics influences athletes’ drive to pursue degree paths that often fail to align with future career aspirations (e.g., Case, Greer, & Brown, 1987; Fountain & Finley, 2009, 2011; Renick, 1974). Subsequently, these internal and external struggles athletes’ face during college implicate how they construct career identities and prepare for life after sport. Continued analyses of athlete career construction processes can guide contemporary student affairs practitioners as they advise this special population of students.

[bookmark: _bookmark402]Blann (1985), Kennedy, and Dimmick (1987), Murphy, Petitpas, and Brewer (1996), and Sowa and Gressard (1983) argue athletes struggle to dedicate sufficient time and resources to further career and postgraduate plans throughout their higher education experience. They posit the lack of time dedicated to career exploration can result in a lower perceived level of career maturity upon graduation. This failure to explore opportunities outside of comfortable skill sets can limit the career construction process with respect to potential career choices.
Overall, literature on the college athlete experience suggests additional support is necessary for athletes to prepare for this life transition. Since athletes may rely to a greater extent on support services internal to athletic departments, it is imperative for higher education professionals to understand the complexities of this special population and develop intentional programs that best assist with this impending transition.

CONCLUSION
This chapter considers Division I athletes’ preparation for life after their undergraduate programs of study. Discussion of the higher education literature presents clear themes and recommendations for practitioners. In this section, I highlight specific recommendations for higher education practitioners who work closely with athletes.
Astin (1999), Gaston-Gayles and Hu (2009), and Pascarella and Terenzini (2005) suggest that one of the most influential factors to the personal development of students during college is engaging in purposeful activities to facilitate a holistic student experience. In this sense, intentionally engaging with career preparation activities during the undergraduate experience is critically important. However, researchers must continue to probe just how athletes, who face these additional internal and external challenges during college, engage purposefully with campus career development resources to prepare for their respective career fields (Miller & Kerr, 2003). Scholars and practitioners alike continue to suggest intentional programming during college is necessary to prepare students for life after college in career fields. Three recommendations are presented for contemporary practitioners who work with athlete populations.
[bookmark: _bookmark403]First, given the importance of intentional focus on career preparation for this population, practitioners who work with athlete populations must work to achieve a stronger balance between athletic-specific and campus-wide career development initiatives. As intercollegiate athletic practitioners seek to best incorporate evidence-based seminars, courses, and workshops into athletes’ weekly routines, they should consider the athlete voice to determine how time can be best spent. Moreover, findings from Baille and Danish (1992), Gaston-Gayles and Hu (2009), Lally and Kerr (2005), Kennedy and Dimmick (1987), and Navarro (2012) illustrate that confining athletes solely to athletic- specific programming may inhibit networking opportunities and long-term career preparation. Moving forward, athletic practitioners may seek to engage in intentional professional development activities with both campus-wide student affairs professionals and potential employers to best serve athletes as they prepare for life after sport. For example, rather than athlete-specific career fair events, athletic student affairs professionals may seek to work with campus-based academic units to engage athletes in campus-wide career events.
Second, Baldwin and Blackburn (1981), Hall and Nougaim (1968), Osborn et al. (2007), and Savickas (2002) discuss the importance of viewing career development as an evolutionary process. Therefore, it is suggested that athletic practitioners work to provide career programming throughout the four-year experience as athletes will begin to cognitively understand the importance of preparing for the transition to life after sport at different times. While career development programs can often be of greatest focus for students in their senior year as the impending transition draws near, practitioners must emphasize the importance of gradual preparation for this life change. By modeling an evolutionary approach to career development, practitioners can assist students to cognitively process and prepare for transition to career fields. In turn, athlete populations may begin to understand the transition to life after sport is not just the end of their athletic participation but the beginning of a successful career as a contributor to society.
Third, findings from Adler and Adler (1987), Blann (1985), Kennedy and Dimmick (1987), Murphy et al. (1996), Sowa and Gressard (1983), and the included case study on career development patterns of athletes posit athletes’ sense of urgency to prepare for this transition appears to be further complicated as athletic responsibilities often take precedence over personal and career development. In turn, practitioners may consider making select career development programming a mandatory educational experience for athletes to ensure some focus is given to this area amid other role expectations. For example, higher education professionals may consider exploring an undergraduate course for credit that facilitates personal assessments to understand personal strengths and weaknesses, as well as likes and dislikes. According to the findings from the case study, contemporary athletes continue to view academic major selection as a foundational component of career preparation. Yet Case, Greer, and Brown (1987) and Fountain

and Finley (2011) argue that they fail to select majors that adequately align with career aspirations. In turn, a course for credit may also include a distinct focus on exploring possible academic majors across campus to ensure proper consideration of alternatives.
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threat, negates the connection to their selfavorth (Cohen, 200
Niiya & Mischkowski, 2008).

Selfaffirming in onearea reduces the need to defend in anotherarea (Ar-
‘mitage, Harris, Napper, & Hepton, 2008). When selfaffirmed, an individual
can become more confident, open minded and receptive (Cohen, 2006). A
selfaffirming exercise includes completing a scale or writing exercise on an
important personal value (Cohen, 2006). A person needs to affirm values
that are meaningful 10 them (Tesser, 2000). Therefore, if arhletes complete
awriting exercise about what their athletic scholarship means to them, they
may protect their self-integrity and feel more positive towards other critical
arcas in their lives such as academic performance. Studies have suggested
that by participating in self-affirming activities, athletes are more engaged
in their learning (Knmashiro & Sedikides, 2005; Steele, 1988), and they
respond more positively to negative academic feedback.

Another interesting study regarding selFaffirmation suggests that engag-
ing in value-affirming exercises can possibly engender feelings of caring for
other people or things (Crocker & Mischkowski, 2008). Whether selfimage
is hoosted by these exercises, or a person is reminded of other people or
things beyond themselves, selfaffirmation exercises seem to have a positive
effect. Koole, Smeets, Van Knippenberg and Dijksterhuis (1999) state that
selfaffirmation promotes trivialization of a blocked goal. By increasing the
salience of a personal value, it becomes easier for the person to compare
the importance of the blocked goal and the personal value. After compari-
son, the blacked goal is seen 1o have less significance and therefore the
person finds it casier 0 address the goal blockage (Koole et al., 1999).

College athletes are one group that faces goal blockage, as well as nega-
tive stereotypes in the classroom (Harrison, 2007). According to Crocker
etal., (2008), the academic domain may be especially threatening 1o ath-
letes. This stressful environment can cause athletes o create goal blockage
(Koole et al., 1999). However, through selfaffirmation exercises, athletes
can feel better about themselves, and be more willing 0 accept criticism.
College athletes may become more open minded and not relate the aca-
demic criticism 0 negative stereotyping, such as racism or “dumb jock”
(Cohen, 2006 Crocker et al.). Self-affirmation acts as a framework in which
an athlete can overcome negative stercotypes and increase academic per-
formance (Cohen). By protecting self-ntegrity, an athlete will be able 10
accept threaiening experiences and information and can sustain optimism
and effort, which will allow for a postive change 10 occur (Cohen).

In the final analysis. selfaffirmation theory is an effective framework
for scholars and practitioners who seek to undersiand athlete populations.
Selfaffirmation is the foundation of the Scholar-Baller curriculum used 1o
facilitate culturally responsive pedagogy with various smdent populations
at the high school, community college, and fouryear university levels. In

irocker,
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terms of athletic identity, this framework has been utilized in a series of
studies that are summarized in the next section.

Synthesis of Studies Related to Self-Affirmation With
Athletic Populations

In a study of foothall players at four universities (i.e.. two Scholar-Baller
and two non Scholar-Baller universities), Rasmussen (2009) found that
Scholar-Baller athletes had significantly higher athletic identity than non
Scholar-Baller foothall players, and these Scholar-Baller schools achicved
high overall tcam GPA and graduation rates. Morcover, there were no sig-
nificant differences when comparing African American, White American
and other race or ethnicity across academic, athletic, intrinsic motivation,
and athletic identity arcas; however when comparing African Americans
and White Americans there were significant differences.

Relatedly, Harrison and Stone (2009) conducted an experiment to ex-
amine factors that moderate the experience of an academic identity threat
among college athletes, who represent a stigmatized group on most college
campuses. It was hypothesized that because they are more engaged in aca-
demics, female college athletes would be especially threatened by the pros-
pect of confirming the dumbsock stereotype. As predicied, female college
athletes performed more poorly when their athletic and academic identi-
ties were explicitly linked, but only on moderately difficult test items. The
results also revealed that male college athletes performed significantly bet-
ter on more difficult test items when only their athletic identity was primed
prior to the test. This is an important finding, as there is little research on
the impact of positive stercotypes on performance. The discussion focuses
on the different motivational processes (i.c.. selfaffirmation) that impact
the academic performance of male and female college athletes when as-
pecis of their campus identity are primed within a classroom context. This
poses the question: how does race factor into academic and athletic identi-
ties on campus

Furthermore, Stone, Harrison, and Mottley (2012) found that academi-
cally engaged African-American college athletes are most susceptible 1o ste-
reotype threat in the classroom when the context links their unique status as
both scholar and athlete. After completing a measure of academic engage-
ment, African-American and White college athletes completed a test of ver-
bal reasoning. To vary stereotype threat, they first indicated their status on
the cover page as a scholar athlete, an athlete, or as a research participant.
Compared to the other groups, academically engaged African-American
college athletes performed poorly on the difficult test items when primed
for their athletic identity, but they performed worse on both the difficult
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and easy test items when primed for their identity as a scholar-athlete. The
unique stereotype threat processes that affect the academic performance of
minority college athletes were discussed.

These specific rescarch investigations enable the authors of this chap-
ter to articulate some of the practical approaches that stdent-affairs lead-
ers who frequently work with this special population of sudents might
implement.

Three-Tier Approach on Campus

1. How might scholars and practitioners spark conversation about ways college and
wniversity constituents can veframe their thinking about the importance of innova-
tive vesearch to inform practices?

The term student athlete is stagnate and it is imperative that this term
be putin a historical context (Staurowsky & Sack, 2005). The language and
linguistic constructions we use with athletic populations must be relevant
and communicate the message of balance in terms of academic success cou-
pled with athletic responsibilities while on campus. Scholar Baller, Athletes
Think, and Academic Swagger are just a few labels that affirm the culture
of today’s college arhlete and that cross the houndaries of gender, race, and
sacial class. Research should examine what terms today's college athlete
most identifies with (Harrison & Sutton, 2013).

In order to reframe our thinking, we must take risks and move closer to
the culture of today’s athletes. This means understanding their worldviews,
and engaging them in their postmodern world of technology (e.g.. Twitter,
Facebook, Instagram). Research should gather qualitative and quantiative
data from these social and cultural spaces, as the content on these plat-
forms gives us a broader understanding of the everyday lives of women and
men that participate in sports and higher education.

Innovative interactions are important when thinking about mentoring
and about leaders heing exemplars of professionalism. There is a fine line
10 walk, but as mentors we must show young adults that we are just a gen-
eration, or less, removed from their realities. Research should involve the
perspectives of athletes to guide us in part and meet them halfvay

2. How might academic-support stakeholders inspire a greater awareness and action
among higher-education practitioners?

Branding the success of athletes s heneficial for players, coaches, parents,
faculty, advisors. smdents, fans. alumni, staff. and other campus stakehold-
ers. We must hegin to create a system of highlighting “airplanes that land
safely” (Juan et al., 2008) by not telling just the positive stories of athletic
success, but rather add more colors (content) o the existing paintbrush
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that we use in the narratives about college athletes. In other words, they are
more than just athletes.

At the 2013 National Association of Academic Advisors for Athletics
(N4A) conference, a session called Incentivizing and Marketing Student-
Athlete Academic Success provided a platform for roughly 60 professionals
and leaders on college campuses o discuss culturally relevant sirategies
that motivate athletes 10 excel academically and that recognize athletes
for their academic performance. The session allowed for a sharing of best
practices in terms of self-affirming messages of educational excellence by
athletes, and what approaches academic support leaders used 0 provide
this information 0 the campus and institutional culure.

Peer mentoring provides a great way to self-affirm constructive academic
behaviors by athletes; one way in contemporary society to do this is through
social media. In other words, athletes can use Twitter, Facehook, and Ins-
tagram 1o discourse about academics and carcers, to fully engage with pro-
fessors or students, and to engage in intellecual campus activities that are
focused on educational achievement.

3. How might our higher-education community of scholars and researchers advance
research in this content area?

An important area to consider for future studies includes choice, and
the role it plays in athletes” academic and athletic motivation. Investigations
of the parents” role in college athletes” choices and motivations are neces-
sary to help further explicate athletes” motivation and identity. Studies in-
volving middleschool and high-school athletes and their parents may help
researchers determine other factors involved in athletes” motivation. The
field of sports and higher education also needs additional studics on reten-
tion programs and how they selfaffirm academic excellence and academic
improvement. The Scholar-Baller program should be compared 10 other
retention programs used in higher education to increase focus on what
strategies work to increase athletes’ motivation. Additionally, as motivarion
can change at any given time, it is important to investigate this in a lon-
gitudinal study. Comparison of academic data (grade point averages and
graduation rates) to motivation may provide insight into motivation’s role
in athletes” academic performance. Furthermore, studying a large popula-
tion of athletes, including those in a varicty of men and women’s sports,
may help contribute to the rescarch literature. However, it is necessary to
separate revenue and non-revenue sports as each may have distinet cultures
that affect arhletes” motivation.

Academic performance success must be seen as part of the identity of the
athlete versus an added obligation to their list of priorities. Quantitative data
is plentiful in terms of SYT/ACT, GSR, and APR scores. But we need a more
temic analysis of non-cognitive factors and how these influence academic
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performance and selfaffirming behaviors (Sedlacek, 2004). Qualitative data
rescarch designs have inereased over the last decade with some interesting
work on collegeathletes. However, more research is needed in terms of wom-
en and ethnic groups ousside the Black/White binary and cultural frame.
Narrative perspectives are always important, and this work must evolve into
social media spaces where athletes are engaged and likewise might share the
visual content of their academic and intellectual identiries.
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CHAPTER 7

PREPARATION FOR LIFE
AFTER SPORT

Data-Informed Practices for College-
Athlete Career Development Programs

Kristina M. Navarro
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INTRODUCTION

Throughout the 21st cenmry, the commercialization of intercollegiate
athletics and the subsequent media attention that Division 1 athletes
gamer, presents these individuals with a continued struggle 10 balance
their roles as student and athlete (Bell, 2009; Comeaux & Harrison, 2011
Croissant, 2001; Jolly, 2008). To this end, the National Collegiate Athletic
Association (NCAA) continues to mandate that contemporary Division I
athletic departments must provide general academic counseling and -
toring services for all athletes (NCAA, 2010). The inception of CHAMPS/
Life Skills programs among Division I institutions in 1994 demonstrated
a significant shift in policy as the NCAA recognized the need for athletic
departments 1o also provide holistic personal development programs in-
temal 10 academic support centers (NCAA, 2003). However, while the
NGAA clearly continues 10 delineate specific academic assistance models
(e.g.. NCAA Academic Progress Rate) for athletes during their four to
five-year eligibility window, expectations and learning outcomes for holi
tic personal development programming continue to emerge in Division |
athletic departments. This presents an opportunity for scholars to further
probe how student-affairs professionals who work with athletes can best
serve both the personal and academic needs of contemporary Division 1
athletes.

Asathletes near the end of their higher-cducation experience and face
the transition o life after sports, contemporary student affairs professionals
now often serve dual roles as both academic advisors and career counsel-
ors (Chartrand & Lent, 1987: Hill, Burch-Ragan, & Yates, 2001; Wittmer,
Bostic, Phillips, & Waters, 1981). Today practitioners who work in athlet-
ics” academic support units are often expected to offer support to athletes
as they navigate their undergraduate smdy programs and prepare for life
afier sports. Advising models to enhance athlete academic success are pre-
sented in the student affairs literamre (Comeanx & Harrison, 2011). Yet,
there is little mention of how intercollegiate athletic departments can bet-
ter prepare athletes for life after sports via meaningful personal and career
development training.

Building on this gap in the literature, this chapier examines the career
construction processes of Division 1 athletes who attend a large, highly

lective research institution. The chapter begins with a discussion of current
literature delineating the identiy development and role-conflict challenges
ion 1 athletes often face. Following this discussion of

contemporary Divi
current literature, an empirical research study is highlighted o further un-
pack how contemporary athletes interpret life experiences as student and
athlete to prepare for life after sports. Framed from a constructivist cpiste-
mology, this phenomenological study considers the life experiences of 29
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senior smdent athletes, who recently completed a formal fouryear carcer
development curriculum internal w0 the athletic department. Semisir
wred interviews were employed to better understand what life experiences
were most salient to these individuals as they prepared for carcers after
sports. Implications from this empirical study are provided 10 guide and
inform the practices of smdent-affairs professionals who work with this spe-
cial population of suudents. Implications can assist with the development
of furre athlete personal and carcer development programs internal to
academicsupport centers.

BACKGROUND

Throughout the late 1900s and carly 21st cenmury, National Collegiate Ath-
letic Association (NCAA) Division 1 intercollegiate athletic departments
have emerged as multimillion dollar operations nested within institutions
of higher education (Lapchick, 2006). In turn, this emergence of athletic
departments as big-business entities has posed challenges for contemporary
student athletes. Today's Division Iathlete is placed in challenging position
as he or she must balance dual roles as student and athlete (Adler & Adler,
1987; Brewer, Raalte, & Linder, 1993; Harrison et al., 200; Snyder, 1985).
Tension benween athletic and academic systems varies across institutions
and divisional classifications. However, the experiences of Division I ath-
letes collectively are of heightened interest in 21st century studentsaffairs
literature (Bowen & Levin, 2003; Croissant, 2001). To this end, the sections
that follow highlight two specific challenges athletes face with respect o
personal and career development processes.
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Role Conflict

Bronfenbrenner (1979) defines a role as “a specific set of activities ex-
pected of an individual, which are often identified by the use of labels™
(p. 85). Adler and Adler (1987). seminal scholars in the area of athlete
development, suggest athletes during their undergraduate experience face
intense challenges 1o balance dual roles as sudent and athlete. In today’s
higher education system, these individuals are often publicly labeled as
athletes first, and students second (Adler & Adler, 1987: Althouse, 2010:
Brewer et al., 1993: Broughton & Neyer, 2001: Snyder, 1985). The univer-
sity expects athletes to perform in the classroom, assuming the primary
role of student (Lapchick, 2006). However, demands placed on athletes to
perform in the athletic arena often cause these individuals o identify more
closely with the role of athlete (Baille & Danish, 1992: Blann, 1985: Miller
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& Kerr, 2003: Purdy, Eitzen, & Hufnagel, 1982; Umbach, Palmer, Kuh, &
Hannah, 2006). In wrn, this tension between the roles of smdent and ath-
lete throughout the college experience can cloud individual career con-
struction processes. College athletes who fail to recognize the tremendous
demands of the athlete role, may encounter enhanced mrmoil as gradua-
tion and their transition to life after sports draws closer (Meyer, 2003). For
‘many student athletes, the ability to balance and identify with roles as both
student and athlete is crucial to career success in life after sports. However,
student-affairs professionals still struggle to understand how o best prepare
athletes for this transition to life after sports.
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CHAPTER 6

AN OVERVIEW
OF DATA-INFORMED
STRATEGIES

THAT SELF-AFFIRM
COLLEGE ATHLETE IDENTITIES

Scholar Baller as the Ideal
and Goal Destination of Success

C. Keith Harrison and Janet Rasmussen

ABSTRACT

Colleges and universities incorporate academic motivational programs to help
combat low-academic performance. One unique program, Scholar Baller, uti-
lizes popular culture within its curriculum to bridge the gap between academ-
ics and athletics, and to affirm identities in a culturally responsive way. The
ion of Scholar Baller is to inspire young adults to excel in education as
d entertainment. This

m

well as life by using their cultural interests in spor
chapter does the following with the Scholar Baller mission statement as a con-
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(@) examines the current academic literature on selfaffirmation theo-
(b) addresses a three-part question centered on approaches to engage
and re-engage college athletes, (€) outlines best practices of selfaffirmation.
and (d) highlights two case studies of game changers in terms of Scholar
Baller partnerships with the Jordan clothing brand and the National Football
League Player Engagement department

INTRODUCTION

Less than 3% of college athletes go on o play sports professionally, thus it
is important that they are prepared for carcers outside of athletics (Stewart,
2008). There are numerous Division I football players specifically that have
low grade-point averages and graduation rates. Academic motivational pro-
grams have been incorporated by universitics to help combat low academic
performance. One unique program, Scholar Baller, uses popular culture to
make a connection benveen academics and athletics, and to affirm culnur-
ally responsive identities (Morrell & Duncan-Andrade, 2006). The mission
of Scholar Baller is 1o
ing young adults” cultural interesis in sports and entertainment.
Scholar Baller mission statement as a conduit, this chapter will: (a) exam-
ine the current academic literamre on self-affirmation theories, (b) address
a three-part question centered on approaches o engage and re-cngage col-
lege athletes, (c) outline best practices of self-affirmation, and (d) highlight
w0 case studies of game changers in terms of Scholar-Baller partmerships
with the Jordan clothing brand and the National Football League P!
Engagement department.

SUCCESS AND SELF-AFFIRMATION:
ACADEMICS, ATHLETICS, AND IDENTITY

In our society. individuals are faced with threats to their integrity every day
(Cohen, Garcia, Apfel. & Master. 2006). These threats can involve many
different standards of integrity: intelligence, control over important out-

comes, being a good member of a group, or anything important to an in-
dividual (Leary & Baumeister, 2000). By focusing on different important

identities and values, it has been shown that individuals can become less
defensive toward threatening information. This different psychological ap-
proach involves selfaffirmation theory. Self-affirmation theory was devel-
oped by Claude Stecle in 1988 10 explain the premise that individuals strive
1o maintain their self-integrity. When negative feedback occurs, according
10 Steele (1988). individuals are motivated o protect their selfaworth. Mak-
ing individuals aware of other important values they hold unrelated to the





