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Abstract

It becomes significant to clarify the role of using the Arabic language as the first language

in teaching and learning the English language as second language, whether it is a positive

or negative role, and what are the advantages and disadvantages of using it . Hence, the current research comes to shed light on these issues which are

associated with using the mother tongue language (the Arabic language) in teaching, as it

seeks to point to the vital role of using the Arabic language in teaching the English

language from teachers' perspectives through studying their attitudes toward its usage.




















Overview of  the study 

Introduction

Recently learning a second language considered as a basic infrastructure of human existences, since learning a language contributes to express opinions, hopes, and dreams Tavil (2009 cited in Abiding et al., 2012, p. 119). According to (Yamasaki and Tolle son, 2011 cited in Morita 2014, p. 46) teaching and learning English derived its common rationale from the fact that English represent a global language of business, science an technology.
Thus, teaching and learning English has been the main axes of the Saudi governments’ push for internationalization since 1980 Al-seghayer (2005, p.125). As a result of that, most of countries have noticed that it is significant to include English language learning in their educational systems, beginning from the early stages until schools. So, many non- English speaking countries promote English language proficiency in an effort toward ‘modernization’ and ‘internationalization’ (Pennycook, 1994 cited in Sidek, 2010, p. 1)



We are here taking about Student perceptions towards using Arabic language in teaching English .In this research reviews existing empirical and theoretical evidence on the use of the Arabic language in teaching English at university . The debate on whether university teachers should use the native language in English language classrooms has been one of the most debated issue. Supporting the use of native languages in second language learning, Salah and Farrah (2012, p.402) Kahraman (2009, p.108) Sarıçoban (2010, p.175) and Kayaoğlu (2012, p.33) argue that using the native language in the English classroom at university level makes learning more effective and efficient because learners at such have little knowledge of the second language, and thus, the native language is useful in introducing the major languages between the first and the second language, And we talk about Use First Language in Teaching Methodology .



The purpose of this study is understanding of teachers’ perspectives and attitudes toward Teaching and learning English language as a (second language) using Arabic (first language) at university in Saudi Arabia. This purpose actually shed light on class room issues which are associated with using the mother tongue language (the Arabic language) in teaching English, as it seeks to point to the vital role of using Arabic language in teaching English language from students perspectives through studying their attitudes toward its usage.






Literature Review

Empirical and theoretical background of First Language use in Teaching:

This chapter reviews existing empirical and theoretical evidence on the use of the Arabic language in teaching English at University  level. The debate on whether University  students should use the native language in English language classrooms has been one of the most debated issue. Supporting the use of native languages in second language learning, Salah and Farrah (2012, p.402) Kahraman (2009, p.108) Sarıçoban (2010, p.175) and Kayaoğlu (2012, p.33) argue that using the native language in the English classroom at University level makes learning more effective and efficient because learners at such have much knowledge of the second language, and thus, the native language is useful in introducing the major languages between the first and the second language.

Researcher such as Nazary (2008, p.140) and Manara (2007, p.157) oppose the use native language in English language classrooms, arguing that teaching English using the bilingual approach impedes the language learning process and that the use of native languages in English classrooms prevents learners from acquiring the valuable inputs in the second language, mostly because of first language influence. Taking a neutral stand on the subject matter, Meyer (2008, p.147) argues that the effectiveness of the native language in second language learning depends on the classroom environment. Therefore, to create more awareness on this debate and other issues pertaining the use of native language in second language classroom, this chapter looks at the history and the teaching methodology of first language use in teaching, the various arguments about the use of the first language and reviews on how teachers use the first language. Further, this chapter analyses the positives and negatives of first language use by teachers and examines the relevance of code-switching theory in the first language use.



 Research Methodology 

First Language use in Teaching Methodology

First language use in language classroom is one of the most controversial issue in

language teaching methodologies. In his study, Nazary (2008, p.141) classified the

teaching methodologies into three categories, based on the role of the first language in

second language classroom. These classifications included the Traditional methods,

alternative methods and the current communicative methods. The traditional methods

included methodologies such as the Audio-lingual Method, Direct Method and the

Grammar Translation Method while the alternative methods included Total Physical

Response, Community Language Learning, Suggestopedia and Silent Way. However,

according to Salah and Farrah (2012, p.40), only the Direct Method, Grammar Translation

Method and the current communicative method have been applied in the use of Arabic in

English language classrooms. In this regard, this study focuses on these three teaching

methodologies because they are the most relevant to the current study.

The Grammar Translation Method was developed with the aim of enhancing the learners

second language comprehension levels of through the analysis and translation of the

second language grammar using the first language (Cook, 2013, p.17). In his analysis,

Howatt (1984, p.151) states that the Grammar Translation Method relies mainly on the

learners’ first language, and teachers rarely use the second/target language in their

instruction. This implies that teachers using the Grammar Translation Method relies

heavily on translating the learners’ first language, and thus, the use of the native language

is very high. GTM method can be helpful for teacher and students for an easy

communication as it does not need native language teacher, also it can easily explain

meanings, words or phrases from one language to another (Abdallah, 2015, p.125-126).

On other hand, this method can cause less effective communication abilities for the

language learner because of the little attention paid in class to listening and speaking, as

the method focuses on writing and reading which also leads to more attention on analysis

of grammar rules and on the translation process from on language to another, which will

lead to even less attention to the meaning (Abdallah, 2015, p.126).

The Direct Method of language instruction, commonly known as the Natural Method, is a

teaching methodology where the teacher avoids the use of the learners’ first language, but

instead, relies on the target language in their instruction (Cook, 2013, p.17). The purpose
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of the Direct Method is to build a strong link between the language and experience,

expression and thought, and word and idea, and focuses on helping learners to enhance

their communication abilities in the target language (Dash and Dash, 2007, p.56). The

main assumption of the Direct Method is that students should learn and experience the

second language in the same manner that they learnt and experienced their native

language (Larsen-Freeman and Anderson, 2013, n.p). Therefore, unlike the Grammar

Translation Method, teachers using the Direct Method do not rely on the first language

use, but rather, instruction is carried in the target language. The main techniques used

include paragraph writing, conversation practice, reading aloud, dictation, student self-
correction and question and answer exercises (Larsen-Freeman and Anderson, 2013,

n.p).

The communicative approach, also known as the language teaching methodology is a

current language instruction approach of the 20th century that focuses on enhancing the

students’ participatory experiences through meaningful second language interactions that

take place in communicative environment that is more creative and less structured

(Dörnyei, 2009, p.34). Unlike the Grammar Translation Method that aims at building an

implicit knowledge of the second/target language through memorization and drilling,

communicative approach focuses on interaction as the ultimate goal and the means of the

study (Spada, 2007, p.272). Therefore, teachers adopting communicative approach as the

instruction methodology engage the learners in classroom activities such as pair-work,

information gap, games, language exchanges, interviews, surveys, role-play and language

exchanges among other creative tasks (Read, 2009, p.114). Communicative approach is

regarded as the balanced choice between Direct Method and the Grammar Translation

Method, which means that students have a chance to move between L1 and L2. So, it

allows teachers to make use of the learners’ first language in the classroom, but also limits

the first language usage by stipulating that native language should be used judicious and

only be used where feasible (Chang, 2011, p.13).
























Questionnaire

1. What is your level:
□ Level 1		□ Level 2		□ Level 3
1. Is it an important to use Arabic language in  studying English language?
□ Yes 		□ No
1. Do You use Arabic when studying English to develop useful learning strategies.
□ Yes 		□ No
1. DO You use Arabic when Study English to explain grammar rules
□ Yes 		□ No
do you think You can use Arabic when study English to correct error and made feedback?
□ Yes 		□ No
1. Do You use Arabic when study English to present new or difficult materials?
□ Yes 		□ No
1. Do You use Arabic when study English to give instructions?
□ Yes 		□ No
1. do You use Arabic when study English during English languages exams?
□ Yes 		□ No
1. Do You use Arabic when studying  English to discuss classroom methodology and to save time?
□ Yes 		□ No
1. Do You use Arabic when studying  English to engage with students in order to know more about their background?
□ Yes 		□ No
1. Do you Using Arabic language when studying English language help students to engage in the classroom activities?
□ Yes 		□ No
1. Do you Using Arabic language when learning  English language made  you felt more confident?
□ Yes 		□ No
1. Do You feel more confident when using Arabic language in learning  English language?
□ Yes 		□ No
1. Do You save time when using Arabic language in learning English language?
□ Yes 		□ No






data analysis

Questionnaire

4.3.1 students perspectives toward using Arabic language in teaching English 
language 
In this section, the participants’ level of agreement with the following statements about students perspectives toward using Arabic language in teaching English language explored. Table (4.3) shows the participants' agreement regarding their use of Arabic language in teaching language statements. 
Table 4. 3 students perspectives Analysis 

	1. What is your level:            

	□ Level 1
	□ Level 2
	□ Level 3

	0. Is it an important to use Arabic language in  studying English language?

	□ Yes 
	□ No

	0. Do You use Arabic when studying English to develop useful learning strategies?

	  □ Yes 
	□ No

	0. DO You use Arabic when Study English to explain grammar rules

	 □ Yes 
	□ No

	do you think You can use Arabic when study English to correct error and made feedback? 

	□ Yes 
	□ No

	0. Do You use Arabic when study English to present new or difficult materials?

	□ Yes 
	□ No

	0. Do You use Arabic when study English to give instructions? 

	□ Yes 
	□ No

	0. do You use Arabic when study English during English languages exams?

	□ Yes 
	□ No

	0. Do You use Arabic when studying  English to discuss classroom methodology and to save time?

	□ Yes 
	□ No

	0. Do You use Arabic when studying  English to engage with students in order to know more about their background?

	     □ Yes 
	□ No

	0. Do you Using Arabic language when studying English language help students to engage in the classroom activities?

	     □ Yes 
	□ No

	0. Do you Using Arabic language when learning  English language made  you felt more confident?

	     □ Yes 
	□ No

	0. Do You feel more confident when using Arabic language in learning  English language?

	       □ Yes 
	□ No

	0. Do You save time when using Arabic language in learning English language?

	       □ Yes 
	□ No





In the above table it appears that the general mean of all statement related to students perspectives is (3.324), which reflects a good agreement. Moreover, the standard deviation value is (0.1.317), which considered normal value as the spread of the distribution is not wide nor narrow, because if the results shows a higher standard deviation value it would mean wider diversity of the opinion. The highest mean is (3.55) for statement 10 (You use Arabic when learning English to present new or difficult materials), which reflects good agreement, while the lowest mean was (2.39) for statement 3 (It is important to use Arabic language in teaching English language in the level 1, which reflects good agreement). In general, the sample attitude toward the statements was reflecting good agreement toward using Arabic language in teaching English language. 
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Appendix 

student's perspectives at university in Saudi Arabia toward using Arabic language in teaching English language .


1-The use of Arabic language saves Time, because its help to get the idea and to understand quickly.

2-The use of Arabic language makes them more active and encourages them to answer when teacher ask them question.

3-Attracts students' attention, and assist in engaging all of the class .

4-The use of Arabic language helps the students to memorize the information and never forget a new vocabulary or word.

5-The use of Arabic language constitutes a positive attitude, toward learning English language, and the students avoids any fear.



6-negative" students does not make more effort in trying to find translation or to understand the English statement. and doesn't make any effort.”



































