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Several recent demographic and social trends provide the stimulus for higher education institutions to prepare  students to lead and compete in an increasingly complex and diverse society. First, the number of racial and ethnic “minority” individuals in the United States increased from 86.9 million to 111.9 million between 2000 and 2010 (U.S. Census Bureau, 2011). Second, the landmark Supreme Court decisions in Gratz v. Bollinger (2003) and  Gutter
v. Bollinger (2003) provided incentives for colleges and universities to develop authentically responsive intervention strategies that could make the most effective use of diverse campus learning environments. Third, the business community has affirmed the need for cross-culturally competent college graduates with the ability to lead in a global society or a “plurality nation” (Bikson & Law, 1994). In light of these trends, it is clear that the extent to which college students who interact across diverse racial groups can develop cognitive, intrapersonal, and interpersonal skills that prepare them to view the world from someone else’s perspective, tolerate others with different beliefs, and negotiate controversial issues with conviction will be critically important (Newman, Couturier, & Scurry, 2004).
[bookmark: _bookmark149]Most diversity-related studies have focused primarily on students in the general population, which limits our understanding of the cross-racial interactions Division I athletes experience and the resulting benefits of diversity. It is important to have this discussion with Division I athletes as the population of interest because their college experiences typically differ in important ways from those of the general student population (Watt & Moore, 2001). This population of students is additionally of interest because of evidence that suggests intercollegiate athletic teams may provide an ideal environment for positive intergroup relations with diverse teammates. Extant research and anecdotal evidence suggest Division I athletes are likely to have more frequent interactions with diverse student groups than their nonathlete peers (Brown, Brown, Jackson, Sellers, & Manuel, 2003; Potuto & O’Hanlon, 2007). In fact, athletes tend to constitute a unique and highly diverse subset of most student populations in the higher education community, which allows them contact with diverse teammates. They often live, eat, and socialize together and are sometimes even tracked into the same majors, all of which enhance their chances for cross-racial interaction with each other (Brown et al., 2003). Likewise, college coaches in team sports encourage their athletes to build team chemistry and cohesion, to focus on commonalities and shared goals, and to look beyond racial/ethnic differences in order to achieve desirable outcomes (Brown et al., 2003). Coaches may even go as far as to say that they will not tolerate the existence of a racially hostile team environment.
This chapter explores the cross-racial experiences of Division I athletes at predominantly white institutions (PWIs). A deeper understanding of their experiences can have a significant impact on the specific intervention strategies that can engage and re-engage athletes in racially diverse learning environments. In this chapter we assert that, beyond understanding the cross-racial experiences of athletes, it is important to comprehensively deduce

elements of the broad campus climate that can shape the quality of these experiences.
We begin by synthesizing the diversity-related research on college athletes and their nonathlete peers. Then, drawing from and expanding upon the work of Hurtado, Milem, Clayton-Pederson, and Allen (1998), we discuss a framework for understanding the campus racial climate in order to explain how dimensions of the institutional context can influence the quality of college athletes’ experiences. Finally, we conclude with suggestions for concrete intervention strategies and co-curricular activities that, in light of the diversity-related research and campus climate framework, coaches and student affairs professionals can employ to foster interaction across diverse racial groups with the goal of promoting racial understanding for college athletes.

RESEARCH  ON  THE EDUCATIONAL BENEFITS  OF DIVERSITY
[bookmark: _bookmark150]Only a few studies have sought to explore the impact of cross-racial interaction among college athletes. Brown et al. (2003), for example, used data provided by white athletes during their first semesters at 24 predominantly white colleges and universities and found a significant relationship between their contact with black teammates and racial attitudes. Importantly, the relationship varied by type of sport played; white athletes who played team sports with a higher percentage of black teammates reported more positive attitudes toward blacks in general, as compared to white athletes who played individual sports. Another study surveyed athletes from 18 Division I universities, in part to understand the extent to which they had rich multicultural experiences (Potuto & O’Hanlon, 2007). Overall, the research study indicated 60.5% of athletes reported their athletic participation had significantly contributed to their understanding of people of racial or ethnic backgrounds different from their own. Moreover, 79% reported their tolerance for people of other races or backgrounds was positive.
Building on the work of Jayakumar (2008), Comeaux (2013a) examined the extent to which cross-racial interaction influenced postcollege pluralistic orientation and leadership skills for Division I white athlete graduates, and the degree to which engagement effects were conditional on their precollege neighborhoods. The author surveyed 310 white athlete college graduates representing 16 Division I Football Bowl Subdivision conferences. The findings suggest cross-racial interaction during college had continuing benefits on pluralistic orientation and leadership skills for white athletes from racially diverse neighborhoods, and long-term effects on leadership skills for white athletes from segregated precollege neighborhoods.
While the literature examining the influence of cross-racial interaction specifically for college athletes may be incomplete, the growing body of research related to the general student population, inclusive of athletes, can provide additional insight. Scholars have found increasing the number of students of color on campus allows for higher levels of cross-racial interaction among college peers (e.g., Chang, 1999; Saenz, Ngai, & Hurtado, 2007), including interracial friendships (Antonio, 2001). Two decades of social science research have linked engagement with  diverse peers, which racially diverse student bodies make possible, to a range of desirable college outcomes (e.g., Astin, 1993; Hurtado, 2001; Jayakumar, 2008).
Numerous studies demonstrate quality cross-racial interactions, both inside and outside the classroom, are associated with positive learning outcomes, including college satisfaction (Astin, 1993; Chang, 1999), leadership skills and cultural awareness (Antonio, 2001; Astin, 1993), critical thinking skills (Gurin, 1999), and higher levels of positive academic and social self-concept (Chang, 1999; Gurin, Dey, Hurtado, & Gurin 2002). Other studies have shown a positive relationship between higher levels of cross-racial interaction and civic interest (Gurin et al., 2002; Hurtado, 2001), cognitive development (Astin, 1993; Gurin et al., 2002), and pluralistic orientation or students’ thinking and social interaction skills in an increasingly diverse society (Jayakumar, 2008). Thus, as this body of literature continues to grow, it is becoming evident that there are important educational benefits associated with a racially diverse student body.

CAMPUS  RACIAL CLIMATE  FOR ATHLETES
[bookmark: _bookmark151]Current studies are encouraging, but they also remind us, as Allport (1954) noted nearly six decades ago, that certain conditions facilitate the type of intergroup contact that can lessen racial prejudice. In other words, while it is increasingly evident that there are unique benefits associated with a racially diverse student body, these positive effects are contingent upon the specific nature of the interactions (Chang, Denson, Saenz, & Misa 2006; Gurin et al., 2002). Therefore, in order to facilitate our understanding of the cross-racial experiences of Division I athletes, it is important to identify factors that contribute to a more positive campus climate. While increasing the proportion of nonwhite students on campus is necessary and important, scholars contend that it is insufficient for fostering a

supportive campus environment or for maximizing the benefits associated with diversity (Hurtado et al., 1998). There are interrelated challenges or forces that confront students in diverse learning environments, and these can influence the quality of campus experiences and educational outcomes. Thus, institutions that do not account for other aspects of the campus racial climate are likely to increase opposition and hostility among racial groups (Hurtado et al., 1998).
[bookmark: _bookmark152]To understand these institutional forces, we draw from the empirical framework developed by Hurtado and colleagues (1998), which describes an institution’s climate for racial/ethnic diversity. Four interrelated elements shape the campus racial climate: compositional diversity,1 the level of racial diversity in a student body; psychological climate, defined by perceptions and attitudes between groups; behavioral climate, the quantity and quality of intergroup relations; and the institution’s historical legacy of exclusion of racial/ethnic groups, history that continues to perpetuate inequity across racial lines (Hurtado et al., 1998). Later, Milem, Dey, and White (2004) included a fifth dimension of climate: organizational/structural, which “represents the organizational and structural aspects of colleges and the ways in which benefits for some groups become embedded into these organizational and structural processes” (Milem, Chang, & Antonio, 2005, p. 18). For the purposes of this chapter, we primarily focus on three elements of the institution’s climate for racial/ethnic diversity—compositional diversity, organizational/structural aspects, and psychological climate. For this chapter, compositional diversity is conceptualized as the numerical representation of racial/ethnic minority athletes across team sports. In addition, the organizational/structural aspect is related to the limited access and underrepresentation of minority football coaches (or exclusionary hiring practices) at Football Bowl Subdivision schools. Finally, psychological climate involves the extent to which athletes tend to perceive group relation and discriminatory acts by members of the campus community, which can have a significant impact on the likelihood of diverse interactions.

Influence  of  Compositional Diversity
[bookmark: _bookmark153]As described earlier in the chapter, it is well documented that increasing compositional diversity on college campuses is an important step in providing students with more opportunities for interracial interactions and improving the climate (e.g., Antonio, 2001; Chang et al., 2006). For example, Hurtado and colleagues (1998) asserted that when campuses lack diverse environments, the dominant or majority student group will likely shape various forms of interaction and limit its own chances of benefiting from interactions with students of different races. Hurtado and colleagues (1998) also reported that when campuses lack compositional diversity, underrepresented student groups tend to be viewed as tokens.
The relevance of these findings to athletes is evident when we consider the demographics of college athletics. According the National Collegiate Athletic Association’s (NCAA) race and ethnicity report (2010), white athletes constitute a disproportionate number of participants in certain team sports: lacrosse for men (90.2%) and women (90%); women’s field hockey (86.5%); baseball (83.4%); swimming/diving for men (83.7%) and women (85.8%); rowing for men (82.9%) and women (81.7%); and water polo for men (79.5%) and women (77%). As a result, these students have fewer opportunities in the athletic realm to exchange views with students of other races, particularly when they devote more than forty hours per week to sport-related activities (Wolverton, 2008). A lack of racial diversity can heighten racial tension among teammates, lending support to the aforementioned work of Brown and colleagues (2003). Thus, increasing the racial diversity of participants in certain team sports has the potential to enhance opportunity for intergroup contact and, importantly, for desirable outcomes.

Organizational/Structural Dimension  of Climate
The racial and ethnic representation of head coaches in major college football has received public and scholarly attention (e.g., Lapchick, Anjorin, & Nickerson, 2012; Walker, 2005). Specifically, concerns have been raised about the low number of black football coaches. In the 2012 season, blacks made up roughly 46% of college football players at Football Bowl Subdivision (FBS) schools, yet they made up just 12% of head coaches in this sport. And, according to Lynch (2013), “only 312 of 1,018 of college football assistant coaches are Black, and only 31 of 255 offensive and defensive coordinators are African-American.” FBS schools have a historical legacy of exclusion, hiring a disproportionate number of white coaches while denying access and opportunities to deserving black coaches (Agyemang & DeLorme, 2010; Sagas & Cunningham, 2005).
In large measure, coaches are central figures in the lives of athletes, and consequently shape their academic, social, and athletic priorities (Jayakumar & Comeaux, 2011). It appears, then, that the college experiences of

nonwhite football athletes at FBS schools are influenced to a significant degree by white males (see Lapchick et al., 2012). Further, when racial/ethnic minority football coaches are not appropriately represented at these schools, it may give nonwhite athletes the impression that the campus climate is not supportive or inclusive of these racial/ethnic groups.

The  Psychological Element of the  Climate
[bookmark: _bookmark154]The psychological element of the campus racial climate framework speaks to the importance of individual perceptions and attitudes. Evidence reveals students from different racial/ethnic backgrounds tend to view intergroup relations on campus and instances of racism differently (Hurtado et al., 1998). Studies affirm athletes experience the campus climate differently depending on their race/ethnicity, sex, and sport (Simons, Bosworth, Fujita, & Jensen, 2007; Comeaux, 2012). Perceptual differences can lead to varying levels of social integration and institutional commitment. For example, students who perceive a hostile and discriminatory campus racial climate are less likely to feel connected with the institution (Locks, Hurtado, Bowman, & Oseguera, 2008).
While numerous studies have addressed general student perceptions of campus racial climate, there is a growing body of related work on athletes. Studies reveal that the campus climate can be perceived as quite hostile, particularly for black athletes (e.g., Bruening, Armstrong, & Pastore, 2005; Comeaux, 2012; Simons et al., 2007; Singer, 2005). For example, Bruening et al. (2005) qualitatively examined the collective experiences of black female Division I students in the college community, and their findings indicated that collectively the mass media, coaches, athletic administrators, and other athletes all played a role in virtually ignoring the experiences of these participants, thereby silencing them. More recently, Comeaux (2012) used a qualitative survey to explore 122 athletes’ perceptions of discriminatory acts by professors and other students at a Division I university. The majority of respondents reported either positive or neutral experiences with other campus community members, but a small number described instances where professors and other students questioned their intellectual abilities, academic motivation, or treatment by the university. In short, it appears that for athletes generally—and black male and female athletes more specifically—the campus environment is, to a significant degree, unwelcoming, unsupportive, alienating, and racially hostile.

INTERVENTION STRATEGIES FOR COACHES AND STUDENT AFFAIRS PROFESSIONALS
It is clear from the literature that athletes have particular experiences that can both improve and impede their ability to engage in positive cross-racial interactions. In this section, we propose several intervention strategies for coaches, student affairs professionals, and others who desire to improve the interaction and communication of athletes across racial groups. These proposed strategies are aligned with the ideas we have presented in the earlier sections of the chapter.

Assessment  of Team,  Athletic  Department, and Campus Climate
[bookmark: _bookmark155]An important first step in any effective intervention strategy designed to improve the cross-racial experiences of athletes is a comprehensive assessment of the climate of the athletic teams, athletic department, and broader campus community. Few, if any, athletic departments hire personnel or independent researchers to assess the climate, but there is no better time than now. Attention should be given to the framework developed by Hurtado and colleagues (1998), with a particular focus on the assessment of the compositional diversity, an athletic department’s organizational/structural dimension, and the psychological climate that sets the tone for the broader campus racial climate. A deeper understanding of these elements will help stakeholders within athletic departments make precise observations about and recommendations for athletic teams, the athletic department, the campus community, and individual stakeholders.
For example, through focus groups or targeted interviews with various campus stakeholders (including athletes), athletic department personnel can collect rich data that will identify strengths and problem areas as well as increase their own and others’ awareness about specific campus conditions that impact athletes. Likewise, such data will enable stakeholders in athletic departments to move beyond anecdotal evidence and to offer feedback and practical solutions that enhance athletes’ campus experience. Without proper assessment, practitioners in academic support centers are less likely to be fully aware of the types and magnitude of academic and personal issues that athletes

encounter. Moreover, they are less likely to respond to these issues in meaningful ways. In the absence of assessment data, practitioners generally rely on assumptions and in some cases develop internalized biases about athletes that too often present them through a deficit lens (Comeaux, 2013b). A deficit-minded perspective may include attributing differences in educational outcomes for athletes generally and black athletes specifically to cultural stereotypes, low cognitive ability, or a lack of motivation on their part (Simons et al., 2007).

STAKEHOLDER PERSPECTIVE

Kenny Donaldson, Assistant Director of Academic Services at the University of California, Los Angeles (UCLA)
From his perspective as coordinator of academic support services for the Bruins’ men’s and women’s basketball teams, Donaldson discussed the cross-racial interactions of these athletes. He explained that most 17-, 18-, and 19- year-olds seek a comfort zone in college with respect to their engagement with peers. What athletes deem comfortable in college is largely dictated by their high school experiences. In other words, the high school context matters; athletes who attended highly segregated high schools may have a hard time coming to UCLA where team compositions (compositional racial diversity) are different, whereas teammates who came from less segregated high schools are likely to have an easier transition.
The degree to which athletes feel comfortable in their new college peer group is reflected in their level of engagement with different-race peers off the court. For example, African American basketball players tend to find a community with African American athletes on other teams. Racial cliques, thus, form when there are enough numbers to have one; this dynamic is especially salient among African American athletes. The safe peer space and community African American athletes seek may also be linked to the extreme underrepresentation of African American undergraduate male students on the UCLA campus (3.33% incoming fall 2012) juxtaposed with a high representation of African American male athletes in the revenue-generating sports of basketball and football (48.8%, as cited in Harper, Williams, & Blackman, 2013), statistics that Donaldson has presented to his staff colleagues.
Thus, while basketball and football teams bring a racially diverse peer group together, this level of cross-racial interaction may not translate off the field. Donaldson theorizes that African American athletes (like different race peers) “have frequent interactions with racially diverse teammates because of shared experiences, i.e., athletics and often being together in close quarters. They often travel, shower and compete together so in a way, they are forced to interact with (each other). It’s not always genuine or deep, but (engagement) is necessary to build a bond as teammates. However, off the field, that shared experience isn’t necessarily there, many times because of prejudice or stereotypes that exist on both sides of the racial fence, whether real or assumed.”In order to address the cultivation of an environment that is welcoming and safe for everyone in the athletic department, students and staff, Donaldson led the creation of the Diversity Ad Hoc Committee at UCLA. Donaldson also coordinated with the Intergroup Relations Program at UCLA to provide a facilitated workshop, in the near future, for incoming Bruins’ men’s and women’s basketball teams. Donaldson believes more intergroup dialogue is needed inside and outside of the classroom, on and off the court, and the athletic staff needs to provide the environment and encouragement for this to  occur.


[bookmark: _bookmark156]Assessment data should be shared with key athletic leaders and the broader academic community. In this way, the athletic department can demonstrate transparency, which, in turn, leads to greater trust from stakeholders of the campus community and beyond. Further, this approach enables campus units to collectively strategize ways to optimize diverse learning environments for athletes and provide direction for future  inquiry.

Developing  Diversity  Competency among Stakeholders
Colleges and universities have an obligation to prepare athletic leaders for the realities they will encounter. In the context of steady racial/ethnic demographic shifts over the past decade, coaches and student affairs professionals need ongoing professional training to develop knowledge and behavior competencies that allow them to effectively respond to the challenges and opportunities posed by the presence of sociocultural diversity (or lack thereof) within athletic organizations. With this focused preparation, they will be better equipped to engage and re-engage a racially diverse group of athletes in a way that leads to positive outcomes.

Increased  Compositional Diversity
A critical step toward improving the campus racial climate is to increase the representation of athletes of color in certain team sports. As the statistics above make clear, there is a dearth of athletes of color in such team sports as baseball, field hockey, and swimming/diving. It would be prudent for coaches to find innovative ways to actively recruit more racially diverse athletes in these team sports.
[bookmark: _bookmark157]One major obstacle to increasing the representation of athlete participants of color in these team sports is that there are not enough of them in the pipeline, in part because there are limited opportunities for athletes of color to participate in sports other than track and field, football, and basketball (Coakley, 2008). A long-term goal is to provide training grounds for the development of young athletes to increase the number of competitive athletes of  color in certain team sports. These facilities would require professional sports leagues and private donors to support their operations.

Inclusion of Minority Football Coaches
The underrepresentation of black head football coaches at Football Bowl Subdivision schools has been an ongoing debate. Hence, NCAA policy must ensure head football coaching positions are available to more blacks and other racial/ethnic minorities. The NCAA should establish a policy similar to the Rooney Rule, which requires National Football League (NFL) teams to interview at least one racial/ethnic minority candidate for all vacant head coaching positions. The NFL has witnessed an increase in the number of black head coaches since the rule was implemented in 2003 (Harrison, 2013).
It would also be helpful for the NCAA to initiate comprehensive mentorship programs and other educational initiatives for aspiring racial/ethnic minority head football coaches. This approach would allow aspiring leaders not only to develop their talents but also to expand their social networks in the sports industry. Increasing the number of black head football coaches and athletes of color in certain team sports is important. This measure alone, however, is not likely to improve the campus racial climate of athletic organizations unless other elements of climate are addressed—in particular, the racial diversity of participants in certain team sports and the psychological climate of perceptions and attitudes between groups.

Improving  Psychological Climate
Several studies have documented that athletes generally, and black athletes specifically, attest to negative experiences on their campus community, which to a significant degree can impact their sense of belonging and overall satisfaction in college. Documenting the campus climate and giving voice to discriminatory practices are certainly important first steps in remedying this. In doing so, student affairs professionals can respond meaningfully to issues that affect the campus racial climate.
Interventions designed to combat these racial inequalities and to address the social significance of race and racism in the lives of black male athletes and other students of color is imperative, especially on predominantly white campuses. With this in mind, it would be instructive for student affairs professionals to work closely with scholars who study race and racism to initiate and design professional development trainings and workshops that include sessions on specific cultural groups, including black male and female collegians who have experienced some of the most detrimental stereotypes and negative labels by members of the campus community (Bruening et al., 2005; Comeaux, 2010; Edwards, 1984). An interactive and experiential session on racial stereotypes, for example, would facilitate intergroup dialogue and foster cross-cultural understanding of the types of conscious and unconscious prejudices and discriminatory attitudes that are directed toward certain student groups.
[bookmark: _bookmark158]CASE STUDY
Changing the  Game: BCA Hiring  Report Card
The severe underrepresentation of African American and other racial or ethnic minority head football coaches at Division I colleges and universities has been interrogated intensely for several decades. Over the course of eight years, from 1996 to 2004, there were 142 openings for new head coaching positions in Division IA football, yet only one African American was hired each year (Hill, 2004). Richard Lapchick, professor and director of the DeVos


Sport Business Management program, called the head coaching position in football “the most segregated position in all of college sport” (Harrison, 2004).
Different theories exist to explain the lack of racial diversity of head college football coaches. Some scholars theorize that stakeholders in the affairs of athletics who make hiring decisions, such as athletic directors and boosters, conform to racist stereotypes, believing racial or ethnic minority football coaches do not have the intellectual capacity to lead teams, as compared to their white counterparts (Agyemang & DeLorme, 2010). Others argue the racial or ethnic disparities in head coaching positions are related to institutional racism and likewise a lack of established professional networks among minorities in the sport industry (e.g., Sagas & Cunningham, 2005).
In response to inequities of hiring head football coaches in college, the Black Coaches and Administrators (BCA) initiated its first Hiring Report Card starting with the 2003–2004 academic year. The Report Card was created by Dr. C. Keith Harrison with the primary purpose to assure accountability in the hiring process and to study, over time, the methodological approach or process for hiring new head football coaches rather than solely focusing on the hiring outcome at Football Bowl Subdivision (FBS) and Football Championship Subdivision (FCS) schools. All schools with open coaching positions during the football hiring cycle are included in the Report Card and are graded based on a four tier model: number of communications with the executive director of the BCA or the chair of the Minority Opportunity Interest Committee; number of racial or ethnic minorities on the search or hiring committee; number of racial or ethnic minorities who received on-campus interviews; and length of time to hire a candidate. The BCA affirms that a more transparent and objective process will ultimately lead to more opportunities for racial or ethnic minority head coaches in college football.
Since the inaugural Report Card in 2003–2004, Harrison and Yee (2009) reported some enthusiasm for the hiring practices of new head football coaches largely because of the record number of coaches of color in the 2009 season. Nonetheless, this keen interest was tempered by the decline in both the percentage of people of color on search committees and the percentage of racial or ethnic minority candidates interviewed compared to previous years.
Recently, the 20l1–2012 Hiring Report Card revealed that coaches of color were selected in 10 of the 29 searches during the football hiring cycle for the 2012 season. As a result, there were a total of 28 racial or ethnic minority head football coaches in NCAA Division I football for this season, an all-time high. Since the initial 2003– 2004 BCA Hiring Report Card, “there has been a 600% increase in the number of FBS head football coaches” (Lapchick, Anjorin, & Nickerson, 2012).
According to Floyd Keith, BCA executive director, improvement in the ratio of racial or ethnic minority head football coaches stems from the accountability of the Hiring Report Card, NCAA football professional development academies for aspiring head coaches, and the passion of activists and scholars who want to effect change in college sports (Lapchick, Jackson, & Lilly, 2011).
Since the first Hiring Report Card, Keith has also recognized a positive change in the attitudes and behaviors of participating schools. Contrary to early Hiring Report Cards, there appears to be a greater level of comfort among participating schools, and as such, fewer issues have emerged because of their willingness to fully participate in the process.


Implementation  of  Co-Curricular Activities
It is imperative that college and universities create ideal conditions for quality cross-racial interaction and communication among a diverse student body. Several studies have revealed that co-curricular activities such as participation in leadership training and living and working on campus have the potential to foster interaction across diverse racial groups (Chang, 1996; Saenz et al., 2007). As such, initiatives facilitated by student affairs professionals to create optimal conditions for athletes to communicate across racial lines could include (but should not necessarily be limited to) studying with a racially diverse group of peers, including teammates and nonathletes; diversity workshops and structured leadership training during the offseason; and meaningful cross-racial exchanges that challenge students to think about their own and others’ worldviews through purposeful team activities and comprehensive educational programs initiated by personnel in academic support services for athletes.

CONCLUSION
This chapter described the cross-racial experiences of Division I athletes while accounting for dimensions of the broad campus racial climate that can shape the quality of these experiences. Considering the diversity-related

research on athletes, it seems that participation in intercollegiate athletics may not always foster ideal conditions for cross-racial interaction. Additionally, athletes tend to have diverse views of the campus climate owing to their varying positionalities and experiences with racism. Efforts aimed to promote a positive climate for all athletes should consider compositional diversity, the organizational/structural aspects of college as well as perceived racial conflict and discrimination on campus (i.e., the psychological dimension). The ability of institutions generally—and stakeholders in the affairs of athletics, specifically—to holistically assess the dynamic aspects of the campus racial climate will likely create optimal conditions and unique opportunities for higher levels of quality cross-racial interaction for all athletes.
While some progress has been made and insights have been gained about the nature and influence of campus  racial climate for athletes, there is much that remains unknown. For example, few empirical studies (e.g., Brown et al., 2003; Comeaux, 2013a) have examined the behavioral dimension of racial climate or the nature of cross-racial interaction among athletes, and this must be explored in greater depth. In addition, future efforts should examine a wider spectrum of athletic stakeholders, including coaches and athletic administrators of various racial/ethnic groups, and the extent to which they view and experience the campus environment. In spite of limited extant empirical research, this chapter can serve as a foundation on which to build. A multidimensional understanding of the experiences of athletes and athletic stakeholders can offer a unique perspective on campus diversity that helps to prepare all students for life and work in a pluralistic society.
[bookmark: _GoBack]
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