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November 17, 2016

Eugene Geist and Angela C. Baum 
CYC Young Children, Pro Quest Central 

Dear Editors,
	This letter explains the countless of benefits associated with incorporating Child-Centered Curriculum and Play. Incorporating practical work and play into the curriculum helps children to become increasingly aware of their environment. The benefits of play go beyond the classroom to the home setting. Playtime provides the ideal opportunity for parents to interact with their children. Parents with demanding work schedules often miss out on playtime with their children during the workweek. Setting aside time to play in the backyard or in the school playground is imperative to fostering a bond between parent and child (Ginsberg, 2007). Parents become proud to new interests that the child is acquiring and they can instill confidence by expressing delight at these achievements.
	In your article “YEAH, BUT's That Keep Teachers from Embracing an Active Curriculum: Overcoming the Resistance”, you said “The more often teachers communicate with families about what children are doing and learning in their classroom, the more likely a family is to understand the value of a developmentally appropriate approach. As teachers, our work with families is just as important as our work with children. Most parents want what is best for their child, and the majority of their questions and concerns can be addressed by providing information, inviting their involvement, and helping to empower them” (Geist & Baum 2005).
[bookmark: _GoBack]	 Schools can invite parents to join play hours, a similar concept to hosting dance recitals and theater. Play also helps in brain development during the crucial years at preschool and early primary school. When the student presents a project, they present their findings to other class members and their teacher. Students are likely to use symbols to emphasize on key points that resonate with them. These symbols increase the probability to remember facts even after the assignment is over (Clark, 2006).
	For this reason, practical is ideal to compliment the direct form of instruction that students are accustomed to. Practical work calls for active participation and collaboration with peers. This aspect of project work helps children to develop desirable habits toward learning, themselves and those around them. This promotes cohesion among students and successful completion of a project results to a higher self-esteem owing to the achievement, and in most cases, a token.
	The Association of Childhood Education International (ACEI) promotes the use of innovative solutions to solve educational challenges and inspire action. One way of achieving this is by allocating playtime during school hours and requiring teachers to adhere to this schedule. Outdoors play sessions provide some reprieve from the usual environment surrounded by textbooks, charts and computers. Playing in the outdoors gives students a chance to commune nature and practice creative problem solving, for instance, with scavenger hunts. Children also enjoy construction games, storytelling, creating small spaces, playing with water, fantasy play, etc. These activities provide the ultimate curriculum for social, physical, and cognitive advancement (Wardle, n.d.).
	As the demand for top grades continues to soar, parents are pressuring children to study more and secure admission into the best colleges. While this idea is noble, cutting back on playtime denies students the right to physical exercise and affect their health. Obesity continues to plague the American society including reports of child obesity (Ogden et al., 2014).
	The National Association for the Education of Young Children (NAEYC) recognizes the need to uphold play as an essential part of early childhood education (Rice, 2014). I confer with this premise, and would like to propose a balance between classroom times and play so that students can get the best of both worlds. 

Sincerely,
Vivian Lopes
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Walden University M.S. in Early Childhood Studies
Formative Evaluative Criteria for Applications and Reflective Essays
	Quality of Work Submitted

Work reflects graduate-level critical, analytical thinking.
	A: Exemplary Work
A = 4.00; A- = 3.75

All of the previous, in addition to the following:
	B: Graduate Level Work
B+ = 3.50; B = 3.00; 
B- = 2.75
All of the previous, in addition to the following:
	C: Minimal Work

C+ = 2.50; C = 2.00; 
C- = 1.75
	F: Work Submitted but Unacceptable
F = 1.00

	Adherence to Assignment Expectations

The extent to which work meets the assigned criteria.
	

Assignment exceeds expectations, 
integrating additional material and/or information.


Assignment demonstrates exceptional breadth and depth.
	
All parts of the assignment are completed, with fully developed topics.

The work is presented in a thorough and detailed manner.

Assignment demonstrates appropriate breadth and depth.
	Most parts of assignment are completed.


Topics are not fully developed.


Assignment   demonstrates minimal depth and breadth.
	Does not fulfill the expectations of the assignment. 

Key components are not included.


Assignment lacks breadth and depth.

	Assimilation and Synthesis of Ideas

The extent to which the work reflects the student’s ability to-

1. Understand the assignment’s purpose;
2. Understand and analyze material in videos, readings, and 
             discussions;
3. Apply          presented strategies
**May include, but are not limited to, scholarly articles, collegial discussions; information from conferences, in service, faculty development, and/or meetings. .
	
Demonstrates the ability intellectually  to explore and/or implement key instructional concepts. 

Demonstrates exceptional inclusion of major points, using creditable sources**, in addition to course videos or required readings. 

Demonstrates insightful reflection and/or critical thinking.
	
Demonstrates a clear understanding of the assignment’s purpose. 


Includes specific information from course videos or required readings to support major points.



Provides careful consideration of key instructional concepts.
	
Shows some degree of understanding of the assignment’s purpose.


Generally applies theories, concepts, and/or strategies correctly, with ideas unclear and/or underdeveloped


Minimally includes specific information from course videos or required readings.
	
Shows a lack of understanding of the assignment’s purpose.

 

Does not apply theories, concepts, and/or strategies 



Does not include specific information from course videos or required readings.

	Written Expression and Formatting

The extent to which scholarly, critical, analytical writing is presented in APA format;

Standard Edited English ( i.e. correct grammar, mechanics).
	
Represents scholarly writing in a correct APA format.



Work is unified around a central purpose with well-developed ideas, logically organized in paragraph structure with clear transitions. 

Effective sentence variety; clear, concise, and powerful expression are evident. 


Work is written in Standard Edited English. No prominent errors interfere with reading. 
	
Work is well organized with correct APA formatting  throughout.


Ideas are clearly and concisely expressed. 




Elements of effective communication such as an introduction and  conclusion are included. 

Work is written in Standard Edited English with few, if any, grammatical or mechanical errors 
	
Somewhat represents mature, scholarly, graduate-level writing, with APA generally followed.

Ideas are not clearly and concisely expressed.



Elements of effective communication such as an introduction and  conclusion are not included. 


Work contains more than a few grammatical, or mechanical errors.

	
The quality of writing and/or APA formatting are not acceptable for graduate level work.

Major points do not reflect appropriate elements of communication.  


No effort to express ideas clearly and concisely.




Work is not written in Standard Edited English. Contains many grammatical or mechanical errors 

	Final Assignment Grade
	A: Exemplary Work
A = 4.00; A- = 3.75
	B: Graduate Level Work
B+ = 3.50; B = 3.00; 
B- = 2.75
	C: Minimal Work

C+ = 2.50; C = 2.00; 
C- = 1.75
	F: Work Submitted but Unacceptable
F = 1.00








