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Annotated Bibliography: No Child Left Behind
American Youth Policy Forum. (2004). No Child Left Behind: Improving educational outcomes for students with disabilities. Washington: National Council on Disability. Retrieved from www.aypf.org/publications/NCLB-Disabilities.pdf
In their report for the National Council on Disability (NCD), the American Youth Policy Forum (AYPF) argues that although the No Child Left Behind Act (NCLB) covers varied federal teaching programs, the Act’s provisions for testing, answerableness, and college improvement receive the foremost attention. The report indicates that NCLB demands that educators check students in reading and arithmetic annually in grades 3-8 and once in grades 10-12. States should monitor students in science once in grades 3-5, 6-8, and 10-12. Individual schools, college located in different States should publically report take a look at leads to the mixture and for specific student subgroups, as well  low income and disabled students, different language learners, and minority teams. NCLB requires states, college districts, and faculties to confirm all students area unit practiced in grade-level math and reading by 2018. States outline grade-level performance. 
Effectively the report provides a valid review of the NCLB contribution to the learning outcomes of students with disabilities by arguing that faculties should build “adequate yearly progress” (pp. 7-8) toward this goal, whereby proficiency rates increase within the years leading up to 2018.
Beghetto, R. (2003, Apr). Scientifically based research. Retrieved from ERIC Digest: http://www.ericdigests.org/2003-5/based.htm
The article indicates that revolution of learning systems has caused durable effects on students across the globe, and through such benefits, universities are offering the education for every community, including the special needs students. The author argues that educational psychologists had devised some instruments, which run on the Internet, and in turn, competitively assisted the disabled students. 
He further indicates that schools and organizations, which are supporting disabled students, must adopt such strategies. The following are the two methodologies that the article cites as constituents of assistive technology: (1) devices and (2) services. According to the Disabilities Education Improvement Act, a device is an item, product, or any assisting system other than medical devices like, visual aids, environmental positioning, and augmentative communication and computer instructions. He further explains that services include selection and acquisition like coordinated therapies, rehabilitation plans, and professionals’ technical assistance. 
Ultimately, the article is a valuable resource because it explains why although a multitude of theories have been emerged since the existence of educational psychology; the cognitive theory is still the one that covers the pertinent issues for disabled students comprehensively.
Beveridge, T. (2009). No Child Left Behind and Fine Arts classes. Arts Education Policy Review, 111(1), 4-7. doi:10.1080/10632910903228090
The author argues that the academics who follow “teaching to the test” (p. 5) misinterpret the academic requirements of learning through tests results. The author, for example, indicates that the National Assessment of instructional Progress (NAEP) found that for a fraction of eighth graders, incomprehensible science word issues were an issue. The author created an analogy whereby comprehension issues were to an extent that needed an associate degree like in the case of introducing theoretical methods as the Pythagorean Theorem to calculate the gap between 2 points. The article also observes that educators need to determine properly the content of their tests. 
The author’s findings suggest that those critical of the utilization of testing to work out instructional accomplishment need to consider alternatives like class participation, assessments, interaction and team working performance levels. Ultimately, the value of the article lies in the fact that it explores the causal relationship between the institution of the NCLB and the performance of the students in Fine Arts classes.
Cole, C. (2006, Fall). Closing the achievement gap series: Part III: What is the impact of NCLB on the inclusion of students with disabilities? Education Policy Brief, 4(11), pp. 1-11. Retrieved from http://www.ceep.indiana.edu/projects/PDF/PB_V4N11_Fall_2006_NCLB_dis.pdf
According to the article, the NCLB hands down most of the responsibilities to the local governments, however, these local county governments do not have a broad authority to act on their own for the main public concerns. The functions performed by the local governments are assigned to them by the state governments.
The author further observes that most of the social service programs are performed by the local government structure, like juvenile justice, senior citizen services, child services, public health, mental health etc. along with the maintenance of the state and local roads. All other major functions in the state are performed by the state government. Provision of the higher education, job creation, enhancing and preservation of business and state’s manufacturing industries, tax collection, elections, taxation and law making are the main responsibilities of the state government.
Ultimately, the article provides for an information assessment of how the NCLB can create well-rounded outcomes as pertains the inclusion of learners with disabilities.
Crawford, J. (2004). No Child Left Behind: Misguided approach to school accountability for English language learners. National Association for Bilingual Education, Forum on Ideas to Improve the NCLB Accountability Provisions for Students with Disabilities and English Language Learners. Washington: Center on Education Policy. Retrieved from http://www.nabe.org/Resources/Documents/NCLB%20page/NABE_on_NCLB.pdf
The author introduces his article by arguing that pulling the low-income U.S. citizens into the economic mainstream is the only viable solution for poverty. Without doing it, it is not possible to remove household poverty from country. Through launching the programs like vocational education and formal apprenticeships, he argues, the poverty can be reduced to manageable levels through this option. Then again, just as he assesses economic issues through the opportunity-cost approach, he gauges the economic viability of the outcomes of NCLB.
The author’s use of an accountability perspective is worthy of study. The author finds, for instance, that formal apprenticeships have been contributing much to attract low-income people towards economic stream of country. According to Census Bureau, US government is spending more than $20 million annually on formal apprenticeships programs. According to Robert Lehman of the Urban Institute, there are nearly 450,000 apprenticeships in the U.S. at any given time; however, a partnership between public as well as private sectors is needed to promote this policy.
Harper, L. (2011). No Child Left Behind's impact on specialized education. Retrieved from PBS NewsHour: http://www.pbs.org/newshour/indepth_coverage/education/no_child/impact.html
The author indicates that schools that miss the AYP for two years in a row are publically tagged for a process of improvement. The author also observes that such schools should develop a biennial improvement setup, which however, is not a subject area that institutions of higher learning cover comprehensively in their curricula. For that reason, the author explains that students can be provided with the option to be transferred to a more robust school at intervals between the various chosen institutions. However, the author shows that by missing AYP for a third time, there will be no option except to provide free tutoring to improve the standard of both morale and education for students who may be faced with learning difficulties. 
Ultimately, the strength of the author’s approach lies in that she concludes that corrective action, when put in place would lead to learning outcomes for the entire school. The article also indicates that the setup could be enforced to change the mode of education in all private, independent school, and public schools.
Layton, L. (2015, Dec 10). Obama signs new K-12 education law that ends No Child Left Behind. Retrieved from The Washington Post: https://www.washingtonpost.com/local/education/obama-signs-new-k-12-education-law-that-ends-no-child-left-behind/2015/12/10/c9e58d7c-9f51-11e5-a3c5-c77f2cc5a43c_story.html
According to the article, NCLB has motivated the widespread adoption of school responsibility for students with learning disabilities throughout the nation. However, the article also shows that the education sector, largely, is “fragmented and incoherent”. This structure slack mirrored the scarcity of responsibility among lecturers and school, the interests of lecturers and school directors. What is more, despite theoretically desirable reforms like the NCLB, the article indicates that individuals and voters cannot simply monitor or measure the input choices created by these agents. Some states have placed more priorities on the education, which is not a negative step but the need to focus on other issues also very important, for instance making the state economy more dynamic and creating more employment opportunities. 
Ultimately, the article provides for a thorough review of the progress of the LCLB in the states. For instance, it describes that although the data for Minnesota is much more promising; Wisconsin has the better potential growth, which, for example, Minnesota needs to adopt.
Linn, R. L., Baker, E. L., & Betebenner, D. W. (2002, Aug/Sep). Accountability systems: Implications of requirements of the No Child Left Behind Act of 2001. Educational Researcher, 31(6), 3-16. doi:10.3102/0013189x031006003
Most of the evaluations we have a tendency to reviewed targeted on one kind of incapacity (e.g. severe psychological feature incapacity or learning disability), creating general pertinence of the findings troublesome. As well, the bulk of the analysis was conducted at the grammar school level, instead of toward our interest at the secondary level. Though there may be a tendency to reviewed several printed studies in an endeavor to spot evidence-based practices, we have a tendency to were systematically foiled at the dearth of empirical studies on the market on these problems,
The article reported analysis results; however, the methodology was usually very restricted. Examples embody self-reported interviews because the primary indicator of program success. The incorporation of management teams into analysis style was virtually negligible. It is without a doubt that there existing studies that have a better level of empirical soundness; however, they are not simply searchable, classifiable, collectable, or applicable.
Meier, D., & Wood, G. H. (2004). Many children left behind. Boston, MA: Beacon Press.
The book argues that the NCLB act needs states to produce “highly qualified” academics from all or any students. A standard is issued for every State “highly qualified". Similarly, the act needs states to line “one high, difficult standard” (p. 36) for its students. however the info standards should be adopted and applied for all  students, instead of having totally ones for schools at different States The act conjointly needs faculties to provide with all students contact info and alternative access to the scholar, if the varsity provides then that info to when is needed for military recruits . This has created a lot of criticism considered to some point hindering privacy. 
The article is valuable as a secondary source because it provides current illustrations of the act’s effectiveness. For example, in 2003, the various efforts of California students forced school districts to form on “opt-in” policy that needed students affirm they needed the military to possess their info. This flourishing student organizing effort was traced in various other cities throughout the nation.
Ravitch, D. (2011, Apr). Dictating to the schools: A Look at the effect of the Bush and Obama administration on Schools. Education Digest, 76(8), pp. 4-9.
The author argues that under No Child Left Behind, colleges were control nearly completely in control of the performance level of student  however this mean that school that aiming in creating a certain environment to the student can be labeled as "failing" simply because the scholars had not nonetheless created it all the thanks to a "proficient" level of feat. A 2007 study by the U.S. Dept. of Education indicates that the determined variations in states’ according scores are essentially thanks to variations within the stringency of their standards. 
The article’s strength lies in its showing that a set of standards to determine level of testing, assessment and evaluation criteria would enable educators to achieve for every student a level of ability to enhance his personal, skills and learning development.
Whitney, S. (2015). Answering questions about support for NCLB. Retrieved from Wrightslaw: http://www.wrightslaw.com/heath/nclb.support.htm
According to the article, the NCLB pressures faculties to ensure the achieving of learning outcomes for every student level of ability in all taught subjects whether it is reading, science, or math. Furthermore, it shows that enhancing the learning outcomes and being able to improve every student’s ability is necessary even if it is at a minimum level. In specific, NCLB does not need any programs for presented, talented, and alternative high-performing students. Federal funding of precocious education cut by a third over the initial 5 planned years (whereas NCLB acts as a silent leader on the academic side at some states as such as Arizona, California, Virginia, associated Pennsylvania) need faculties to spot precocious students and supply students with an applicable education, together with grade advancement. In alternative states, like Michigan, state funding for presented with cut by almost half in the first year of its launching.
Ultimately, the article is a valuable resource for illustrating how the NCLB receives support throughout the states and the corresponding outcomes of that support.
Wiggins, G. P., & McTighe, J. (2005). Understanding by design. Alexandria, VA: Association for Supervision and Curriculum Development.
The book shows that through NCLB, states should monitor students in reading and the scientific disciplines in grades three through eight. Once in high school, the article observes that states should report the results, for each the scholar population and for specific “subgroups” of scholars, as well as English-learners and students in education, racial minorities, and youngsters from low-income families. States were needed to bring all students to the “proficient level” on state tests in the following academic year, though every state need to decide, one by one, simply what “proficiency” ought to seem like, and that tests to use. The author indicates that in early 2015, the point had passed, however no states had gotten all 100% of its students over the proficiency bar.
The text is an excellent reference material for assessing the impact of the NCLB. The book, for example, shows that under the law, faculties are unbroken heading in the right direction toward their goals through a mechanism referred to as “adequate yearly progress” or AYP. If a school misses its state’s annual accomplishment targets for 2 years or a lot of, for all students, or for a specific subgroup, it is known as not “making AYP” and is subject to a cascade of increasingly more serious sanctions.
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