Developmental Changes Although questions about identity may be especially important during adolescence, identity formation neither begins nor ends during these years. What is important about identity development in adolescence, especially late adolescence, is that for the fi rst time, physical development, cognitive development, and socioemotional development advance to the point at which the individual can sort through and synthesize childhood identities and identify cations to construct a viable path toward adult maturity How do individual adolescents go about the process of forming an identity? Eriksonian researcher James Marcia (1980, 1994) reasons that Erikson’s theory of identity development contains four statuses of identity, or ways of resolving the identity crisis: identity diffusion, identity foreclosure, identity moratorium, and identity achievement. What determines an indi-vidual’s identity status? Marcia classifi es individuals based on the existence or extent of theircrisis or commitment (see Figure 12.1). Crisis is defi ned as a period of identity developmentduring which the individual is exploring alternatives. Most researchers use the term explora-tion rather than crisis. Commitment is personal investment in identity. The four statuses of identity are described below:• Identity diffusion is the status of individuals who have not yet experienced a crisis or made any commitments. Not only are they undecided about occupational and ideologi-cal choices, they are also likely to show little interest in such matters.• Identity foreclosure is the status of individuals who have made a commitment but not experienced a crisis. This occurs most often when parents hand down commitments to their adolescents, usually in an authoritarian way, before adolescents have had a chance to explore different approaches, ideologies, and vocations on their own.• Identity moratorium is the status of individuals who are in the midst of a crisis but whose commitments are either absent or are only vaguely defi ned• Identity achievement is the status of individuals who have undergone a crisis and made a commitment. 
crisis Marcia’s term for a period of identity development during which the adolescent is exploring alternatives.
commitment Marcia’s term for the part of identity development in which adolescents show a personal investment in identity.
identity diff usio Marcia’s term for the status of individuals who have not yet experienced a crisis (explored meaningful alternatives) or made any commitments.
identity foreclosure Marcia’s term for the status of individuals who have made a commitment but have not experienced a crisis.
identity moratorium Marcia’s term for the status of individuals who are in the midst of a crisis, but their commitments are either absent or vaguely deﬁ ned.
 identity achievement Marcia’s term for the status of individuals who have undergone a crisis and have made a commitment.

MARCIA’S FOUR STATUSES OF IDENTITY. According to Marcia, an individual’s status in developing an identity can be categorized as identity diff usion, identity foreclosure, identity moratorium, or identityachievement. The status depends on the presence or absence of (1) a crisis or exploration of alternatives and (2) a commitment to an identity. What is the identity status of most young adolescents?
Emerging Adulthood and Beyond One study found that as individuals matured from early adolescence to emerging adulthood, they increasingly pursued in-depth exploration of their identity (Klimstra & others, 2010). And a recent meta-analysis of 124 studies by Jane Kroger and her colleagues (2010) revealed that during adolescence and emerg-ing adulthood, identity moratorium status rose steadily to age 19 and then declined; identity achievement rose across late adolescence and emerging adulthood; and foreclosure and diffusion statuses declined across the high school years but fl uctuated in the late teens and emerging adulthood. The studies also found that a large portion of individuals were not identity achieved by the time they reached their twenties.Indeed, a consensus is developing that the key changes in identity are more likely to take place in emerging adulthood (18 to 25 years of age) or later than during adolescence (Schwartz & others, 2013, 2014a, c; Walker & Syed, 2013). College upperclassmen are more likely to be identity achieved than college freshmen or high school students. Many young adolescents, on the other hand, are identity diffused.Why might college produce some key changes in identity? Increased complexity in the reasoning skills of college students, combined with a wide range of new experiences that highlight contrasts between home and college and between themselves and others, stimulate them to reach a higher level of integrating various dimensions of their identity (Phinney, 2008). College contexts serve as a virtual “laboratory” for identity development through such experiences as diverse coursework and exposure to peers from diverse backgrounds. Also, one of emerging adulthood’s key themes is not having many social commitments, which gives individuals considerable inde-pendence in developing a life path (Arnett & Fishel, 2013).
Resolution of the identity issue during adolescence and emerging adulthood does not mean that identity will be stable throughout the remainder of life. Many individuals who develop positive identities follow what are called “MAMA” cycles; that is, their identity status changes from moratorium to achievement to moratorium to achievement (Marcia, 1994). These cycles may be repeated throughout life (Francis, Fraser, & Marcia, 1989). Marcia (2002) points out that the fi rst identity is just that—it is not, and should not beexpected to be, the fi nal productCultural and Ethnic Identity Most research on identity development has his-torically been based on data obtained from adolescents and emerging adults in the United States and Canada, especially those who are non-Latino Whites (Schwartz, Cano, & Zamboanga, 2014; Schwartz & others, 2012, 2014b). Many of these individuals have grown up in cultural contexts that value individual autonomy. However, in many coun-tries around the world, adolescents and emerging adults have grown up infl uenced by acollectivist emphasis on fi tting in with the group and connecting with others (Juang,Syed, & Cookston, 2012; Schwartz & others, 2014b, c). The collectivist emphasis is especially prevalent in East Asian countries such as China. Researchers have found that self-oriented identity exploration may not be the main process through which identity achievement is attained in East Asian countries (Schwartz & others, 2012). Rather, East Asian adolescents and emerging adults may develop their identity through identifi cationwith and imitation of others in their cultural group (Bosma & Kunnen, 2001).Identity development may take longer in some countries than in others (Schwartz & others, 2012, 2014c). For example, research indicates that Italian youth may postpone signifi cant identity exploration beyond adolescence and emerging adulthood, not settling on an identity until their mid- to late twenties (Crocetti, Rabaglietti, & Sica, 2012). This delayed identity development is strongly infl uenced by many Italian youth livingat home with their parents until 30 years of age and older.
One adolescent girl, 16-year-old Michelle Chin, made these comments about ethnic identity development: “My parents do not understand that teenagers need to ﬁ nd out who they are, which means a lot of experimenting, a lot of mood swings, a lot of emotions and awkwardness. Like any teenager, I am facing an identity crisis. I am still trying to ﬁ gure out whether I am a Chinese American or an American with Asian eyes.”
Seth Schwartz and his colleagues (2012) recently pointed out that while everyone identifi es with a particular “culture,” many individuals in cultural majority groups take theircultural identity for granted. Thus, many adolescents and emerging adults in the cultural majority of non-Latino Whites in the United States likely don’t spend much time 	thinking of themselves as “White American.” However, for many adolescents and emerging adults who have grown up within an ethnic minority group in the United States or emigrated from another country, cultural dimensions likely are an important aspect of their identity. Throughout the world, ethnic minority groups have struggled to maintain their ethnic iden-tities while blending in with the dominant culture (Erikson, 1968). Ethnic identity is an endur-ing aspect of the self that includes a sense of membership in an ethnic group, along with the attitudes and feelings related to that membership (Phinney & others, 2013a, b; Syed & Juang, 2014; Umana-Taylor & others, 2014). Most adolescents from ethnic minority groups develop a bicultural identity. That is, they identify in some ways with their ethnic group and in other ways with the majority culture (Basilio & others, 2014; Berry & others, 2013; Knight & others, 2014). For ethnic minority individuals, adolescence and emerging adulthood are often special junctures in their development (Rivas-Drake & others, 2014a; Schwartz & others, 2014c; Syed, 2013; Syed & Juang, 2014). Although children are aware of some ethnic and cultural differences, individuals consciously confront their ethnicity for the fi rst time in adolescenceor emerging adulthood. Unlike children, adolescents and emerging adults have the ability to interpret ethnic and cultural information, to refl ect on the past, and to speculate about thefuture. With their advancing cognitive skills of abstract thinking and self-refl ection, adolescents (especially older adolescents) increasingly consider the meaning of their ethnicity and also have more ethnic-related experiences (O’Hara & others, 2012).
[bookmark: _GoBack]The indicators of identity change often differ for each succeeding generation (Phinney & Ong, 2007). First-generation immigrants are likely to be secure in their identities and unlikely to change much; they may or may not develop a new identity. The degree to which they begin to feel “American” appears to be related to whether or not they learn English, develop social networks beyond their ethnic group, and become culturally competent in their new country. Second-generation immigrants are more likely to think of themselves as “American,” possibly because citizenship is granted at birth. Their ethnic identity is likely to be linked to retention of their ethnic language and social networks. In the third and later generations, the issues become more complex. Historical, contextual, and political factors that are unrelated to acculturation may affect the extent to which members of this generation retain their ethnic identities. For non-European ethnic groups, racism and discrimination infl uence whether ethnic identity is retained Researchers are also increasingly fi nding that a positive ethnic identity is related topositive outcomes for ethnic minority adolescents (Rivas-Drake & others, 2014b; Williams & others, 2014). Consider the following studies:• Asian American adolescents’ ethnic identity was associated with high self-esteem, positive relationships, academic motivation, and lower levels of depression over time (Kiang, Witkow, & Champagne, 2013).• Having a positive ethnic identity helped to buffer some of the negative effects of discrimi-nation experienced by Mexican American adolescents (Umana-Taylor & others, 2012).• Navajo adolescents’ positive ethnic heritage was linked to higher self-esteem, school connectedness, and social functioning (Jones & Galliher, 2007).
